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Foreword 
 
Written by Dr. Andrea Taylor, Director of 
Youth Development and Family Support at 
Temple University’s Center for 
Intergenerational Learning, this handbook 
reflects her many years of experience and 
represents the most recent developments and 
research in the field of intergenerational 
mentoring. Grand Area Mentoring adapted 
some of the content of this handbook and 
added sections to reflect its guidelines, 
procedures, and policies. 
 
The Wisdom of Age: A Handbook for 
Mentors was made possible by a generous 
grant from the Charles Stewart Mott 
Foundation and is the latest offering form 
MENTOR. For nearly two decades, 
MENTOR has worked to expand the world 
of quality mentoring. In collaboration with a 
strong network of state Mentoring 
Partnerships and with more than 4,600 
mentoring programs nationwide, MENTOR 
helps connect young Americans who want 
and need caring adults in their lives with the 
power of mentoring.  
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Getting Started 

Mentor Roles 
Mentoring defined: 
Mentoring occurs within relationships that bring young people together with caring individuals who 
offer guidance, support, and encouragement. 
 

 
 

 
 

 
 
 
Mentors assume various roles in their relationships with mentees. These roles overlap and change over 
time. In successful relationships, the number of roles that a mentor takes on often increases as the 
relationship develops.  

Some of the roles you may assume are:  
• Positive role model  Demonstrating exemplary behavior and offering values that will 

increase chances for success and happiness  
• Social supporter/guide  Providing encouragement to the mentee as he or she embarks on 

new experiences  
• Advocate & Resource Speaking and acting on behalf of the mentee and helping the 

mentee access community resources  
• Teacher/trainer  Providing learning opportunities and offering your experience as a 

guide  
• Challenger  Encouraging the mentee to maximize his/her potential  

• Friend/companion  Being consistently available and sincere; providing the mentee 
with a caring and unconditional friendship  

The roles you play at any given time are determined by the mentee’s needs, desires, and interests.  
 

A mentor is NOT… 
• A parent or tutor 
• An ATM 
• A savior 
• A psychiatrist or social worker 
• A NEGATIVE role model 
• A peer friend  

A mentor is… 
• Positive & helpful 
• A friend & guide 
• An advocate 
• A listener 
• Flexible 
• A problem solver 
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Grand Area Mentoring 
– Mentor Volunteer Position Description – 

 
Position Title: School-Based Mentor 
 
Purpose: A mentor helps a youth thrive through role modeling, encouragement, advocacy, and problem 
solving. Mentors and students build strong relationships by having fun, talking, and pursuing mutual 
interests. Over time, mentored children become happier. They like school more, get along better with 
others, and are more likely to reach their goals. 
 
Key Responsibilities: A mentor… 

• Meets with a mentee for at least one hour each week during the school year. 
• Arrives on time (or preferably, early) for scheduled meetings; calls mentee at least 24 hours in 

advance if unable to make a meeting. 
• Introduces age-appropriate activities and topics suitable to the school environment; does not 

proselytize, demean family values or beliefs, or hold unrealistic expectations. 
• Offers full attention during mentoring sessions (turns cell phone off). 
• Uses a strength-based approach to trumpet youth successes and bolster confidence and 

psychological outlook; embraces the position of optimistic role model. 
• Demonstrates a positive, respectful, and friendly attitude during mentoring sessions; has fun. 
• Acts as a fair, non-judgmental authority figure when redirecting student behavior in support of 

healthy school and social norms. 
• Keeps children safe at all times during on-campus and off-campus activities; stays in mentee’s 

presence during sessions, except during bathroom or changing room visits. 
• Misses no more than 4 regular mentoring sessions per school year due to planned travel; 

provides greater than two-week advanced notice of travel and attempts to schedule make-up or 
extra sessions whenever possible. 

• Completes a mentor log after each session; records date, time, activities, people present, and 
areas of concerns. 

• Stays informed about Grand Area Mentoring events and school schedules. 
• Attends at least one advanced mentor training per year to enhance mentoring skills. 
• Informs the program by phone or email of any difficulties or areas of concern that arise in the 

relationship; asks program staff for assistance. 
• Reports problematic, dangerous, illegal, or unethical incidents or circumstances to staff.  
• Maintains confidentiality and appropriate conduct at all times. 
• Sustains limited, professional, and collaborative relationship with mentee’s parents or guardians; 

establishes proper boundaries with youth and family. 
• Never uses alcohol, tobacco, or controlled substances prior to being with a student or while in the 

presence of a student. 
• Follows all program policies and procedures. 

 
Supervisor: Mentor Coordinator – Megan McGee: (435) 260-9645 • grandareamentoring@gmail.com 
 
Time Commitment: 1 hour per week for at least one year (while school is in session), longer if 
appropriate; mentors are expected to attend at least one advanced training during the year. 
 
Qualifications: 
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• Clean criminal record 
• 16 years of age or older 
• Pleasant manner, dependability, timeliness 
• Resident of Grand County School District area 
• Ability to work effectively and appropriately with children 
• Problem solving skills, independence 
• No concerning recent history of alcohol or controlled substance abuse; no history of illicit drug 

use 
 
Preferable Qualities 

• Patience  
• Flexibility 
• Positivity 
• Tolerance 

 
Training, Preparation, and Support: 

• Written application 
• Fingerprint background check 
• Reference and/or employment history check 
• Face-to-face personal interview 
• 2-hour orientation and training 
• During assignment, Grand Area Mentoring offers ongoing support and training 

 
Position Location: A Moab-area school 
 
Benefits: 

• Give back to society and make a difference to a child who seeks guidance 
• Share your lifetime of experience 
• Learn new skills 
• Understand our schools 
• Meet other kind, likeminded people 
• Enhance resume 

 
Dress code: 

• Modest, clean, and neat; bare midriffs, torn shirts or pants, bandanas, and/or any gang reference 
are unacceptable. Do not wear hats inside. Clothing must not advertise alcohol or tobacco, make 
gang references, or distract from the educational environment. Underclothing must be covered.  

• When in doubt, err on the conservative side and represent Grand Area Mentoring with care. This 
includes personal hygiene and grooming. 

• Avoid chewing gum, using cologne or perfume, and wearing clothing or shoes unsuitable for 
mentoring activities. 

 
General Contact: Program Director – Daniel McNeil (435) 260-9646 
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Grand Area Mentoring 
– Our Commitment to You – 

 
The Partnership: At-risk children thrive thanks to the efforts of Grand Area Mentoring’s corps of 
volunteers. Our partnership provides a unique and crucial level of support to many of Moab’s most 
vulnerable youth. Grand Area Mentoring pledges to: 

• Train mentors in program policies, procedures, and best practices. 
• Introduce mentor and mentee during a first meeting. 
• Provide mentee parent/guardian names and contact information. 
• Offer assistance to troubleshoot match challenges, plan new mentoring activities, navigate the 

school environment, and execute off-campus plans. 
• Follow up periodically in person, by email or text, or by phone to check in on relationship 

progress. 
• Provide fair and constructive feedback about volunteer performance, when necessary. 
• Respond promptly to special mentor concerns. 
• Offer advanced training and workshops during a school year; organize periodic group events. 
• Contact families to find solutions if problems persist in lack of communication or late pickup. 
• Publish a monthly newsletter during the school year that reiterates key policy points, provides 

updates about mentoring research, and covers upcoming events. 
• Carefully consider mentor feedback from surveys and other means when implementing Grand 

Area Mentoring’s continuous improvement program. 
• Guide mentor and mentee through the closure process when the relationship comes to an end. 

 
Your Supervisor: Mentor Coordinator Megan McGee 
 
Contact Information:  
Grand Area Mentoring Office (landline):  435-259-1516 
Megan McGee, Mentor Coordinator:  435-260-9645 
Daniel McNeil, Program Director:   435-260-9646 
 
Grand Area Mentoring Email:   grandareamentoring@gmail.com 
  
Physical Address:    Mailing Address: 
Grand Area Mentoring   Grand Area Mentoring 
HMK Elementary School   264 South 400 East 
505 North Mivida Dr, Room 310  Moab, UT 84532 
Moab, UT  84532     
 
Vision: We envision a world where at-risk youth grow up to be respectful members of society and raise 
healthy, happy families. 

Values: Our work is guided by a commitment to: 1) securing broad youth and volunteer participation, 2) 
nurturing unique individual strengths, and 3) providing the highest quality programming. 

Mission: By supporting healthy relationships between responsible adults and at-risk children, it is the 
mission of Grand Area Mentoring to help students discover their potential, participate successfully in the 
academic and public worlds, and become lifelong learners. 
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Guidelines for Mentors 
The primary goal of this project is to provide support to vulnerable mentees through the development of 
a meaningful relationship with an responsible adult. Over time, your relationship will grow and trust will 
develop. The following are some basic guidelines.  

1. Be reliable.  
 Make every effort to visit your mentee when you say you will, or call to cancel if there is a 

problem. Try not to break a date with your mentee. Trust is crucial in your relationship. 
Nothing undermines trust faster than broken appointments. 

2. Be consistent.  
 Prepare yourself before each session to be positive, caring, and engaged. Grand Area 

Mentoring aims to provide promising students with your dependable, positive presence. 
Consistency in attendance and attitude is key. 

3. Focus on your mentee.  
 Listen. Let your mentee direct much of what you talk about. Express care. And remember: 

your primary relationship is with the mentee. Avoid including the mentee’s family members in 
your activities, except on rare occasions.  

4. Respect the family.  
As much as your mentee’s family may appreciate and need your help, there may be points of 
disagreement between you and the mentee’s parents regarding what is best for the youth. It is 
important to respect the parents’ wishes; your role is not to replace them. You are not a 
mediator between the mentee and his/her parents. When you do see your mentee’s parents, feel 
free to provide updates on your activities and your mentee’s successes. In addition, it is 
essential not to share with outsiders personal information about your mentee and his/her 
family. Respect the trust your mentee places in you. 

5. Have fun together. 
You’ll have more fun when you remember to embrace realistic goals and expectations. 
Mentors are not saviors. They are not reformers. They are not superheroes. Mentors have fun, 
build a relationship and friendship with a young person, and look for small changes over time. 

6. Ask questions.  
 Everyone involved in the project is part of a team. We can help each other and our mentee by 

asking questions.  
7. Praise your mentee.  
 Take every opportunity to give positive feedback to your mentee, especially about specific 

behaviors and personal strengths.  
8. Be safety-minded.  
 Be aware of your surroundings and dangers that may exist in your mentoring environment.  
9. Spend wisely.  
 Mentors are not allowed to give gifts or money. One exception is your mentee’s birthday. If 

you so choose, you may provide a gift valued at no more than $10. Offer to your mentee in a 
discrete way, separate from other mentors and students. The other exception is off-campus 
activities. Ideally, your chosen activity will be free. However, if you engage in an activity that 
costs money, please limit your spending to $10.  

10. Use your imagination.  
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 Simple ideas are often the most fun and educational.  
11. Respect cultural differences.  
 Your mentee and his/her family may embrace different traditions and values than you. Be 

open-minded and understanding.  
12. Set limits.  
 Establish norms of proper conduct without being harsh. Feel free to reject unreasonable 

demands by your mentee. Discuss with him/her the basis of your differences.  
13. Include your mentee in developing plans.  
 Ask your mentee to share in making decisions about your joint activities. Encourage creativity 

and fun.  

14. Fill out all program forms in a timely manner.  
 If you need help, ask the mentor coordinator.  
15. Share your experiences.  
 Be strategic in self-disclosure. Only share experiences that will help your mentee, strengthen 

your relationship, or set a positive example.  
16. Call the project staff for advice if a difficult situation arises.  
17. Keep your sense of humor. 
18. Relax! Be yourself! Enjoy!  
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Important Tips 

Absences  
It is very important that once you are matched with your mentee, you develop a regular meeting 
schedule. As your relationship grows, your mentee will look forward to your meetings and may be 
disappointed if you cancel.  

Illnesses, vacations, and unexpected problems cannot be avoided and may interfere with your scheduled 
visits. Please follow these recommended practices for dealing with absences:  

Planned Absences (vacations, appointments, etc.) 
Let your mentee know as far in advance as possible that you will be unavailable on certain dates. 
Remember, mentors may miss no more than 4 regular mentoring sessions per school year due to planned 
travel; provide greater than two-week advanced notice of travel and attempts to schedule make-up or 
extra sessions whenever possible. Remind your mentee of the date as it approaches. Let your mentee 
know when you plan to return and schedule your next meeting with your mentee. You must also inform 
staff of your planned absences and intended date of return.  

Unexpected Absences (illness, accident, car trouble, etc.) 
Call Grand Area Mentoring as soon as possible to inform them of your difficulty. If possible, contact 
your mentee before the scheduled visit to let him/her know of your inability to meet. Remember to tell 
the mentee why you cannot meet. Let the mentee know that you will contact him/her soon about your 
next meeting.  

 

Parental Permission  
Families have signed consent forms to allow their children to participate in the program. It is important, 
however, to follow Grand Area Mentoring’s off-campus policy (see below) if you plan to go off campus.  

Furthermore, parents might have signed consent forms allowing Grand Area Mentoring to use 
photographic images of their children for the purposes of program promotion. Appearance of your 
mentee in a publication or online does not negate Grand Area Mentoring’s confidentiality policy. Follow 
the confidentiality policy stated above. 

 

Emergencies  
In the event on an emergency:  

• When appropriate (in case of a serious and immediate risk), call 911. 
• Call the program coordinator or director. 
• When appropriate, follow the emergency guidelines in your mentor log or the instructions of 

school staff. 
• Complete agency incident report.  

 

Safety 
You may find yourself going into unfamiliar surroundings when meeting your mentee. The following 
“three A’s” are helpful hints that will make you safe in any environment.  
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AWARENESS ALERTNESS AVOIDANCE 

Awareness  
• Be aware of your surroundings.  
• Plan ahead. Be prepared.  
• Know your route. Use well-lighted and well-travelled roads.  
• Let someone know the route you will take and when you plan to arrive.  

Alertness  
• Be alert to potential dangers.  
• Be alert to any activity near you.  
• Be suspicious of people approaching your car asking for directions or change, or giving out 

flyers.  
• Always give your car a quick inspection for any tampering.  
• Check door handles, locks, and back seat before entering. If you think someone has tampered 

with your car, don’t enter it.  
• If you must travel with valuables, always keep them out of view.  

Avoidance  
• Never leave keys in the ignition or the car running for any reason. 
• Don’t get out of your car if you see suspicious people. If you are in doubt or are approached, 

drive away. 
• Don’t leave your car unlocked, even when running brief errands. Always take your keys with 

you.  
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Suggested Activities  
Activities form the basis for developing and maintaining a trusting and caring relationship between 
mentors and mentees.  

Hobbies  
• Cook together 
• Fix a broken gadget, or other carpentry activities 
• Take a walk around the school 
• Plant something in a pot 
• Play checkers, chess, Scrabble, or other board games  
• Build a model plane, car, etc. 
• Look at and read a magazine that relates to your mentee’s interests 
• Make greeting, holiday, or get-well cards 
• Create a collage of your mentee’s interests 
• Play a musical instrument or learn one together 
• Color or do crafts 
• Write stories together 
• Talk about your favorite hobbies 

Entertainment and Leisure  
• Attend your mentee’s sporting event 
• Be a tourist in your own city or town 
• Remember your mentee with a card or cake or small (<$10) gift at his/her birthday 
• Share your own life experiences – from school, home, camp, or college 
• Research and talk about a famous person who used their abilities to get ahead 
• Go for a walk around the school or go off campus with another mentoring pair 
• Bring a proverb or riddle to discuss 
• Read the newspaper together 
• Play sports or discuss your favorite 
• Fly a kite 
• Enjoy a picnic on the lawn or in a park 
• Bring a photo album featuring family, house, pets, or adventures to share with your mentee 

Job or Career  
• Tell your mentee about your career or work and how you reached this position. 
• Help create a résumé 
• Help mentee look for part-time or summer employment 
• Assist in completing job applications 
• Coach with interviewing skills 
• Help mentee participate in job shadowing at your work or at different organizations 

Academic Activities  
• Find two journals you can each write in over the course of a week. Share your thoughts when 

you see each other. 
• Read together 
• Help with homework 
• Work on school projects 
• Take out a library card and use the library regularly  
• Learn to do research on the Internet 
• Research college opportunities and complete applications for college 
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• Apply for financial aid 

Community Service Ideas  
Engaging young people in service to their community unleashes youthful energy in ways that can solve 
real problems and meet vital needs. Community service can also be an important means for young 
people to learn new skills, enhance their resumé, gain a sense of independence, and boost self-esteem. 
Community service helps young people break through their segregation from the mainstream of society 
by giving them a chance to see the positive impact their actions can have on the larger world.  

Community service activities are a great way for mentors and mentees to work together to address 
community needs and illustrate the theme of reciprocity that is the essence of mentoring. In devoting 
unpaid time to benefit others, youth are following the example of their older mentors. A goal is to 
encourage the mentees to make a lifelong commitment to service and volunteerism. Some suggested 
activities include:  

• Friendly visits with residents in nursing homes  
• Chore service for older adults with limited mobility  
• Pet therapy in nursing homes or children’s hospitals  
• Reading for the blind  
• Helping in daycare centers after school 
• Packing and distributing food for a food pantry 
• Collecting and distributing clothes 
• Collecting books, toys, and clothes for victims of natural disasters 
• Helping to develop an online newsletter 
• Planting and maintaining a community garden with residents from a senior center or assisted 

living facility  
• Cleaning up the Moab Parkway 
• Participating in the Martin Luther King Day of Service in January 

Read Your Newsletter 
Please read your newsletter each month. Pay particular attention to upcoming dates, trainings, and 
opportunities for new activities. 

Support Your Mentee 

Other activities to strengthen your relationship and help your mentee:  
• Send a card or leave a note on your mentee’s desk at school 
• Go to school to have lunch with your mentee 
• Help your mentee register for extracurricular activities (in coordination with his/her family) 
• Create an incentive plan to help your mentee 

o Attend school more regularly 
o Develop interpersonal skills with peers 
o Demonstrate respect and improved manners 
o Foster contentiousness 

• Send postcards to your mentee’s house from your travels 
• Assist your mentee (and his/her family) apply to summer camp and for financial aid 
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Program	Policies	

Confidentiality  
As a mentor, you may learn personal information about your mentee and his/her family. It is important 
to keep such information private and not discuss it outside the agency.  

Mentors must follow the confidentiality guidelines set forth in federal and state law. As a mentor, you 
are not allowed to talk with any non-school district individuals about your mentee, their family, or any 
personally identifiable information. According to the Family Education Rights and Privacy Act 
(FERPA), you shall not share: 
• the student's name 
• the name of the student's parent or other family members 
• the address of the student or student's family 
• a personal identifier, such as a social security number or student number 
• a list of personal characteristics making student's ID easily traceable 

However, you may speak to your friends and family in generalities about your mentoring experience.  

During in-service sessions, you will be encouraged to share information about your relationship. Share 
only the information necessary to help you improve the situation or that you judge will not harm the 
family in any way.  

As important as it is to maintain confidentiality, there are circumstances in which it will be necessary to 
share information with the appropriate staff of your mentoring program. Do not attempt to contact public 
officials on your own. Staff is trained in handling issues of safety for youth, and they should be the first 
point of contact if you suspect any of the following:  

1. Your mentee is in danger of hurting himself/herself. 
2. Your mentee is in danger of being hurt by someone else.  
3. Your mentee is in danger of hurting someone else.  

If you have questions, do not hesitate to follow up with program staff to gain further clarity and insight.  
 

Transportation Policy 
Mentors and students must adhere to Grand Area Mentoring’s transportation policy at all times. 
Certified Grand County School District EMPLOYEES are permitted to transport students in district or 
personal vehicles. Volunteers that are not District Employees shall not transport students in any vehicle.  
 

Alcohol, Drugs, Tobacco, and Firearms Policy 
 
It is the Policy of the Grand Area Mentoring Program that mentees and mentors are prohibited from 
using tobacco, illegal drugs or alcohol or possessing firearms while engaged in the mentoring 
relationship. Any suspected violations should be reported to the program director. 

 
1. Alcoholic Beverages: No participant of the Grand Area Mentoring Program will possess or 

consume beer, wine, or other alcoholic beverages while actively engaged or prior to actively 
engaging in mentoring, nor shall any participant endorse the use of alcohol. 
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2. Drugs: No participant of the Grand Area Mentoring Program will manufacture, possess, 
distribute, or use any illegal substance while engaged in mentoring or otherwise. 

 
3. Tobacco: The intent of Grand Area Mentoring is to create a smoke- and tobacco-free 

environment. To that end, smoking and the use of all tobacco products is prohibited on the 
premises of Grand County School District sites or on program-sponsored field trips, and 
those involved with the program must refrain from the use of such products while engaged in 
mentoring. The use of tobacco products includes, but is not limited to, cigarettes, cigars, 
pipes, chewing tobacco, snuff, or other matters or substances that contain tobacco. 

 
4. Weapons, Firearms, and Other Dangerous Materials: The possession or use of firearms, 

firecrackers, explosives, toxic or dangerous chemicals, or other lethal weapons, equipment, 
or material while participating in mentoring activities is strictly prohibited. 

 
Any violation of this Policy will result in the immediate suspension and/or termination of the mentoring 
relationship. In addition, violations of this Policy may result in notification being given to legal 
authorities that may result in arrest or legal action, and may be punishable by fine and/or imprisonment. 
 

Mentor Conduct Policy 
A number of behaviors are regarded as incompatible with Grand Area Mentoring Program goals, values, 
and program standards and therefore are considered unacceptable and prohibited while participants are 
engaged in mentoring activities: 

• Any unwelcome physical contact, such as, but not limited to inappropriate touching, patting, 
pinching, punching, and physical assault 

• Any physical, verbal, visual, or behavioral mannerisms or conduct that denigrates, shows 
hostility, or aversion toward any individual  

• Demeaning or exploitive behavior of either a sexual or nonsexual nature, including threats of 
such behavior 

• Display of demeaning, suggestive, or pornographic material 
• Known sexual abuse or neglect of a child 
• Denigration, public or private, of any mentee parent/guardian or family member  
• Denigration, public or private, of political or religious institutions or their leaders 
• Intentional violation of any local, state, or federal law 
• Drinking alcohol, possessing illegal substances, using tobacco, or being under the influence 

of any of these drugs. 
 
Any unacceptable behavior, as specified but not limited to the above, will result in a warning and/or 
disciplinary action including suspension or termination from participation in the mentoring program. 
 

Gifts 
Mentors are not allowed to give gifts or money to their mentees.  

Gift giving undermines the intiative. Mentoring is supposed to be about spending quality time together, 
not providing goods to children. By offering a present, mentors may set a precedent that weakens the 
crucial relationship when expectations for additional gifts are not met, or if parents begin to expect 
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contributions in the future from other mentors or for entire families. Furthermore, students are aware of 
this policy. By not following rules, mentors may set a poor example.  

Gift giving sets up bystanders for disappointment. If other children see their peers enjoying gifts from 
their mentors, they may wonder why their mentor will not provide gifts too. Grand Area Mentoring’s 
first aim is to do no harm. Please help us achieve this by refraining from presents, with the single 
exception of a birthday gift valued at $10 or less. (Please be discreet when giving the optional, modest 
birthday gift.) 

Mentors cannot provide equivalent gifts to all children. Some volunteers may not have money to buy 
lavish gifts for their mentee (or many mentees).  

Remember, there’s no greater gift than your attention!  ☺ 
 
Electronic Communications 
The vast numbers of communication possibilities and the quickness with which new applications and 
devices are created requires that adults working with youth be cognizant of the need to maintain 
appropriate relational boundaries no matter the means of communication. The spirit of this approach 
requires the adult to think of all communications as if they were happening in person (face-to-face) and 
apply the same standards for face-to-face meetings to exchanges through electronic media.  

• Mentors shall not have one-to-one discussions with youth through email, Facebook or any other 
electronic form of communication. When communicating through electronic media, the mentor 
coordinator should be copied (at grandareamentoring@gmail.com).  

• Group communications through email, Facebook, etc. may be appropriate if a school district 
official (mentor, teacher, program staff) are copied on such communications.  

• If a youth should contact a mentor privately through electronic communications, the recipient 
may send a reply with a cc either to the youth’s parent or appropriate mentoring program 
personnel. If it is not possible to immediately cc an appropriate person, the conversation should 
be kept brief and the text of the “chat” should be copied and forwarded to the mentor 
coordinator.  

• Adults working with youth will not accept invitations to be social media friends with youth and 
will not invite youth to be their friends on social networking sites. In addition, adults should 
recognize the public nature of social networking sites and as representatives of Grand Area 
Mentoring and not post material that could be deemed inappropriately personal.  

• If an adult is in doubt about the appropriateness of any ongoing or new forms for 
communication, they should consult with the appropriate staff and/or committees for guidance.  
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Sample Report Form 
	
	
	
	
	
	

Meeting Log 
Please fill out the meeting log after each session with your 
mentee. Call Megan (260-9645) or Dan (260-9646) if you 

need assistance dealing with any areas of concern. Thank you. 
 

Mentor Name _________________        Mentee Name _________________ 
 

 
Date 

 
Time 

Activities/Notes/Areas of Concern/ 
People present during session 

Contact time 
 

 
 
 
 

Total hours 

 

Contact time 
 

 
 
 
 

Total hours 

 

Contact time 
 

 
 
 
 

Total hours 

 

 Contact time 
  

 Total hours 
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Off-Campus Mentoring 
It is the policy of the Grand Area Mentoring Program that off-campus mentoring will take place in the 
following manner(s): 
 

I. SUPERVISION: Off-campus mentoring can occur only when two adults, both Grand County 
School District Officials (in employee or volunteer roles), are present. The adults must be present at 
all times during the full extent of the off-campus trip. 

II. NOTIFICATION: The mentor, in coordination with the parents, will make all arrangements for 
off-campus mentoring and for student pickup at a designated location. More than 24 hours in 
advance, the mentor shall notify one parent or guardian of each student that an off-campus event is 
planned. The mentor shall notify Grand Area Mentoring’s mentor coordinator of any planned off-
campus event. 
III. STAFF: Staff shall gather information on off-campus activities, including the dates and times 
spent off-campus and a description of those activities. Staff must assess the success of the off-
campus activities from all party’s perspectives on a regular basis. 

IV. REPORTING: Mentors must complete an “Off-Campus Mentoring Report Form” found in their 
mentor log.  

V. ACTIVITY LIMIT: Each mentor/mentee match shall be limited to no more than nine off-campus 
activities per year, unless granted special permission by the Grand Area Mentoring director. 

VI. TIME LIMIT: Off-campus activities will be limited to 1 hour and 30 minutes. Or at the parent’s 
discretion, the duration may be extended up to 2 hours. Any trip over 2 hours will not be permitted. 

VII. TRANSPORTATION POLICY: Mentors and students must adhere to Grand Area Mentoring’s 
transportation policy at all times. Certified Grand County School District EMPLOYEES are 
permitted to transport students in district or personal vehicles. Volunteers that are not District 
Employees shall not transport students in any vehicle.  

a. If students and mentors are not traveling by automobile with a district employee, they must 
travel by foot and stay within walking distance of the school site. 
b. If students and mentors are traveling by automobile, they must stay within Grand and San 
Juan Counties. 
c. Any excursion ending at a separate location from the school must be approved by a parent or 
guardian. 

VIII. ACTIVITY TYPE: All activities must be age and school appropriate. Mentors must verbally or 
in writing have their planned activities approved by one parent or guardian of each student. Parents 
have the right to reject any activity at their discretion. All activities must be safe and enjoyable for 
all parties. Any activity undertaken under the name of off-campus mentoring must be appropriate 
enough so as to be allowed on school grounds. Any activity that would not be permitted on campus 
(excluding the exceptions below) shall not be permitted in off-campus mentoring. No physical 
contact is allowed during off-campus mentoring, including, but not limited to, such activities as 
wrestling or other contact sports. Any activity where costs will be incurred must total less than $10 
per student. 

This is a selection of permitted activities: 
• Educational field trips (Museum, Library, MIC, MARC, KZMU Radio Station) 
• Stores and shopping  
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• Skate park and bicycling 
• Movies (Rated G or PG) 
• Business, hospital, workplace, organization visits 
• Restaurants and dining venues (With parent permission and understanding of any mentee 

dietary restrictions) 
IX. TIME OF DAY: Weekend activities are not permitted. Off-campus activities are allowed only 
during the school year, not in the summer. Off-campus activities shall not happen before school day 
or extend beyond 6:00PM. 

X. LOCATION: Mentors and students are not allowed to visit a mentor’s home during an off-
campus mentoring trip. 

XI. PENALTY: In the case of misuse of their off-campus privilege or improper behavior on the part 
of student(s) or mentor(s) as set forth in this policy, mentors and students can be restricted to on-
campus activities or dismissed from Grand Area Mentoring at the director’s discretion. 
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Sample Off-Campus Mentoring Form 
 

I. Preparation Checklist: 
 
In preparation for my off-campus mentoring activity, I have: 
 

" Selected another mentor/mentee match with which my mentee and I can participate 
" Chosen an activity appropriate to the educational environment 
" Made arrangements to transfer my mentee to his or her parents/guardians 
" Determined a place for the transfer 
" Confirmed with a parent/guardian to confirm that our selected activity meets family 

guidelines     verbally     in writing  Your signature: __________________________ 
" Notified the Mentor Coordinator (Megan 260-9645) of our plans 
" Completed the Report Form following the off-campus activity 

 
 
II. Off-Campus Mentoring Report Form 
 
Please complete this form immediately following your off-campus mentoring activity. 
 
1. Date: _________________   Time:  : –   : 
               from             until 
 
 
2. Your Name: ________________________ Mentee’s Name: _____________________ 
 
    2nd Mentor: _________________________ Mentee’s Name: ____________________ 
 
 
3. Method of Travel: _____________________________________ 
 
 
4. Activity Location(s): ____________________________________________________  
 
________________________________________________________________________ 
 
 
5. Describe Activities: _____________________________________________________  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
6. List any Problems: ______________________________________________________  
 
________________________________________________________________________ 
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Grand Area Mentoring Off-Campus Activity Idea 
List 
Remember: mentors must call parents for their permission. Matches can only leave school grounds in 
groups of two or more. Only district employees who have completed the defensive driver course can 
transport students in their personal cars. Volunteers who do not work for the school district cannot 
drive students. Contact Dan or Megan before you leave campus. 

• Visit the Rock Shop (You can give your mentee $3-$4 to pick out something special.) 
• Walk to Back of Beyond to participate in the Books for Mentees program (See Dan for a 

voucher.) 
• Get some fro-yo – Yum! 
• Drop in at Crystal’s Cakes and Cones for ice cream or a cupcake treat 
• Go for a hike (anywhere nearby, but especially at the Slickrock practice loop, along Mill Creek, in 

the Matheson Wetlands, or to a petroglyph site) 
• Play tennis at Grand County High School’s courts (if they are available) 
• Enjoy a snack at a sit-down restaurant like McStiff’s, Zax, or the Moab Diner 
• Check out the Moab Museum 
• Cook or bake something scrumptious at the Youth Garden Project kitchen (Call ahead to make 

sure it’s available – 259-BEAN.) 
• Tour the Grand County Public Library and all it has to offer 
• Organize a business visit 
• Go biking 
• Get smoothies at the Peace Tree 
• Explore WabiSabi, especially if your mentee has earned a reward and is in need of clothing. (Ask 

Dan for a voucher to cover the cost of needed garments.) 
• Have a picnic somewhere pretty (like Mill Creek or Rotary Park or Sand Flats) 
• Climb rocks at the Moab Boulder Park 
• Swim at the Moab Recreation and Aquatic Center 
• Visit Arches National Park (and its visitor center) to hike and look for fossils and take photos 
• Check out the school your mentee will attend next year 
• Do community service – like pick up trash along the parkway or walk a dog at the animal shelter 
• Go to KZMU radio station (Call ahead to find out if Jeff can give you a tour. Also he may help 

you record word of the day or a radio ad for Grand Area Mentoring. Vet your script with Dan.) 
• Gallery hop through town to see photos and art displays 
• Bowl at Gravel Pit Lanes  
• Play basketball at Sun Court 
• Do a scavenger hunt through Moab City (arranged by mentor) 
• Visit the Tom Till Gallery and then go on a photography expedition 
• Get a hot chocolate or cup of tea on a chilly winter’s day 



 21	

Reporting Incidents 
An incident is defined as any circumstance that appears suspicious, unsafe, threatening, hazardous, or 
harmful. An incident might be something that could indicate danger to any student or adult at the present 
time or in the past/future. Unsafe or harmful circumstances are those that could harm a person or persons 
physically, psychologically, or emotionally.  

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 

Reporting Information: 
 
Call Dan (435-260-9646) or Megan (435-260-9645). 
 
If Dan or Megan is not available, please contact Taryn Kay, principal of HMK Elementary 
School. 
 
Make notes about the incident so you don’t forget what happened or what people said. 

Incident* 

Act instantly! 
Contact school staff if 
danger is imminent: 
Rumors, signs of physical 
dangers at site, unhealthy 
psychological state of 
mentee’s mind, etc. 

Observe. Act. 
Call Dan or Megan if you 
find signs of abuse. Do not 
address the issue during 
your mentoring session 
unless it is necessary for 
the student’s safety. 
Follow GrandAM 
instructions. 

Call. 
Call Dan or Megan if you 
are unsure about any 
circumstances. GrandAM 
will investigate. If danger 
or incident does not 
warrant further action, you 
will have fulfilled your 
duty. If GrandAM decides 
that your observation is 
actionable, you will 
proceed to the next step. 

Contact Dan or Megan as 
soon as possible. 
Follow instructions. 

Complete incident 
report form. 
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Building The Mentor-Mentee Relationship 

Meeting Your Mentee  
Now that you and your mentee have been matched, the next step is to develop your relationship. The 
following are some suggestions to help you get started.  

Meet with key professionals involved with your mentee to ask questions or express your concerns. If the 
coordinator has a list of the things your mentee likes to do, ask for a copy of it. Think ahead about what 
you would like to say to your mentee.  

• The mentor coordinator will introduce you to your mentee at school.  
• During your first meeting with your mentee, you may  

• Talk about what you both like to do and the things you have in common.  
• Take turns answering questions about your interests and hobbies. Discuss favorite music, 

movies, sports, books, school subjects, food, heroes, heroines, etc.  
• Discuss basic expectations that you have about the relationship. Ask the mentee to do the 

same.  
• Focus activities around the mentee’s interests.  

• If possible, meet the mentee’s parents prior to your first outing, or arrange for a brief chat with 
them when they pick up the mentee for the first time. If this is not possible, give the parents a call 
to introduce yourself. If the mentee’s family does not have a phone, drop them a short note.  

 
During your first meeting with your mentee: 

• Do not force your mentee to talk about intimate details of his/her life, family, or problems.  
• Focus on the positive accomplishments of the mentee, no matter how small they might be.  
• Keep alert for clues about what motivates your mentee. This will help you plan for future 

activities.  
• Strategically and thoughtfully share information about yourself to stimulate conversation.  

To jump-start a conversation with your mentee, you may want to share some personal details about 
yourself (e.g., your age, your neighborhood, information about your family). Try to discover similarities 
between your family and your mentee’s. At some point, you may discuss those different people in your 
family. This can help your mentee feel that he or she is not the only person who has family members 
who are different.  

Discuss your career and what kind of education and training you needed to do your job. If you feel 
comfortable, also talk about your working hours and your feelings about your workplace. This is a good 
time to throw in the work ethic notion without preaching about responsible behavior. Use this discussion 
to initiate conversation about your mentee’s career plans and how she/he can get there.  

Talk about your regrets in life as well as those things that make you proud. 
Talk about your faults and your strengths. 

Talk about successes that were not easily obtained and hardships you have faced and overcome.  
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Getting to Know Your Mentee 

What is the most 
exciting thing that has 

happened to you? 

Have you ever had any 
accidents? What 

happened? 

If you could have a 
$10,000 shopping 
spree, which store 

would you choose and 
what would you buy? 

If you could either be 
invisible whenever you 

chose or fly, which 
would you choose? 

Why? 

What is one place you 
would most like to 

visit? Why? 

What is your favorite 
book? What kind of 
books do you like to 

read? 

What is your favorite 
movie? 

If you won a million 
dollars, what would you 

do with the money? 

What is the weirdest 
thing you’ve eaten? 

If you only had three 
months to live, what 

would you do with your 
time? 

What is your favorite 
food? What food do 
you really dislike? 

Do you like sports? 
What’s your favorite? 

If you could achieve one 
great thing with your 

life, what would that be? 
Why? 

What’s the biggest 
mistake of your life? 

If you had three wishes, 
what would you wish 

for? 

For younger kids… 
• What is your favorite thing to do? 
• What are your talents? 
• What do you like to learn about? 
• Draw your family or people that you care about. (Pets too!) 
• If you won a million dollars, what would you do with the money? 
• What’s your favorite food? 
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Effective Mentoring Relationships 
What is an effective mentoring relationship? The following are recommended strategies for interacting 
with your mentee.  

• Understand the mentee’s reluctance to trust. Many of the young people in this program have 
been disappointed by previous relationships with adults. Be patient. It may take a while for your 
mentee to overcome his/her hesitance and begin to trust you.  

• View your purpose in the program as being available to give, understanding that, at least 
initially, the relationship will be one-directional.  

• Offer reassurance and support. It’s important to offer reassurance and kindness to your mentee 
and remind him/her that you’re available to talk. Don’t be afraid to tell your mentee that you care 
about and believe in him/her. Too many young people rarely hear those words.  

• Suggest ways to solve problems. Try to listen carefully and offer possible solutions without 
passing judgment. Practical suggestions rather than criticism or preaching are usually most 
helpful for your mentee. Whenever possible, try to think together of ways to solve a problem, 
rather than tell your mentee what you think she/he should do.  

• Identify the mentee’s interests and take them seriously. Try to include your mentee in 
determining both the activities you engage in and the areas in which you offer help.  

• Do not force the mentee to talk about personal issues. Delving into your mentee’s personal or 
family life, particularly early in the relationship, is usually not productive. It’s unwise to ask 
mentees to discuss information they may be ashamed of, such as poor school performance, 
criminal record, or abusive family behaviors. If your mentee resists sharing information, don’t 
push. Silence does not necessarily mean rejection. It’s important to not measure a relationship’s 
success by the extent of the mentee’s disclosure.  

On the other hand, you may be surprised by how much your mentee shares with you early on 
without any prompting or inquiry from you. It’s important to determine why this information is 
being given so early and fully. There is the possibility your mentee may be testing you to see if 
you are shockproof.  

• Have realistic expectations. Many mentors get discouraged when they feel their mentees aren’t 
turning their lives around or making huge improvements. Although you certainly will have an 
impact on your mentee, it is unlikely that she/he will be totally transformed by this relationship. 
Gains may seem small (e.g., showing up for meetings, expressing appreciation, missing fewer 
school days), but they are nonetheless signs of progress. Adjusting your expectations and 
understanding that your mentee may not always express gratitude directly will help prevent 
mentor burnout and frustration.  

• Try to relate to your mentee’s personal experiences. Although you may not have faced the 
same problems as your mentee, try to remember some of the difficulties you had growing up.  

• Attempt to understand your mentee’s family, social class, and culture. 
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Stages of the Mentor-Mentee Relationship  
The mentor-mentee relationship often goes through at least three major stages. It is important to 
understand these stages so you can be prepared to respond appropriately.  

The first stage of a mentoring relationship is Familiarization and Testing; the second stage is 
Commitment and Work; and the last stage is Termination and/or Closure. Since each relationship is 
unique, the amount of time spent in each of these stages will vary.  

Stage 1: Familiarization and Testing  

In this stage you and your mentee are trying to get to know each other. Many mentees may be 
uncommunicative, answering questions with shrugs or one-word answers. There may be some jousting 
between you and your mentee to test the limits of the relationship. This is particularly true of those 
mentees who really want to see how far they can push you or trust you to be there for them. This 
pushing or testing might be demonstrated by the mentee:  

• Missing appointments  
• Giving you the silent treatment  
• Making unreasonable demands  
• Having angry outbursts  
• Cursing to get a reaction  

In Stage 1, the tone for the relationship is set. You should:  
• Be on time for meetings  
• Request that your mentee be on time as a matter of respect for you  
• Express realistic expectations of the mentee  
• Make only promises that you can keep  
• Provide unconditional friendship and support  
• Engage in activities that the mentee suggests  
• Understand that your mentee may not be comfortable just talking  
• Let the mentee know how his or her behavior is affecting you  

While you should respect the confidences shared by the mentee, you should counsel your mentee that 
information that may be detrimental to him/her should be shared with the project coordinator. Encourage 
the mentee to share such information with the coordinator or other proper authorities.  

Stage 2: Commitment and Work  

In Stage 2, there is a deepening of the relationship. You and your mentee may begin to spend more than 
the required time together and may call each other frequently on the phone. You may notice visible signs 
of caring for each other, such as remembering special occasions. However, it’s possible that as your 
relationship proceeds, your mentee may exhibit behavior that is problematic. Stage 2 is a time for the 
hard work that can really make a difference for your mentee in the long run.  

The most successful mentoring relationships involve helping mentees develop specific skills and 
competencies. Once a relationship is strongly established, work with your mentee to develop goals. 
Support those goals even if you think she/he should be working on other things. Otherwise, you will be 
just another adult telling him/her what to do.  

Stage 3: Termination and/or Closure  
It is hoped that this formal mentoring relationship will grow into a more natural one that will sustain 
itself without agency supports. However, some relationships will not continue, and others will end 
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prematurely due to geographic moves, illness, incompatible relationships, mentee confinement, etc. How 
a relationship ends is key to how you and especially the mentee will think about and value the 
experience you shared.  

Planned terminations can be facilitated in the following ways:  
If you initiated the termination:  

• Contact Grand Area Mentoring. The mentee should be alerted well in advance of your departure 
from the relationship.  

• The reasons for the departure should be discussed with the mentee by you and reinforced by the 
mentor coordinator.  

• Mentees may feel they are being abandoned and may demonstrate anger. Allow them to grieve 
and be appropriately angry. In relationships that were less intimate, this process will of course be 
less painful to the mentee.  

• If possible, continue contact with your mentee by phone or letters.  

If your mentee initiated the termination:  
• Don’t view this separation as a failure but as an opportunity to continue the relationship at a new 

level.  
• Engage in letter writing and phone calls, if appropriate.  

In both instances, focus on the:  
• Progress you made  
• Fun you had  
• New ways you plan to keep in contact  
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On Boundaries 
A boundary can be thought of as a protective barrier that helps to keep us safe. For boundaries to be 
effective they need to be applied on a consistent and ongoing basis. Boundaries teach children what 
healthy relationships look like and allow them to be children.  

Who needs boundaries?  

All of us can benefit from having healthy boundaries in our relationships. Exercising your ability to set 
and maintain those boundaries throughout your mentoring relationship will provide you with an 
opportunity to challenge your own personal growth.  

Although all children need boundaries, they are particularly important for youth who:  

1. Come from chaotic and unpredictable environments  
2. Have been the victims of abuse  

3. Have to take care of the adults in their lives and as a result have not had their own needs 
met  

Are there any signs that can tell me if my personal boundaries have been crossed?  
Feeling angry, used, violated, drained, or that you need to walk away from the relationship may be signs 
that you are in a situation where your boundaries are being violated.  

How do I prevent my boundaries from being violated?  
You should decide what boundaries are important to you before the match begins and certainly before 
being confronted with a difficult situation. Planning in advance will help prevent being caught off guard 
and it will also help you plan and rehearse your desired response. Some specific areas where boundaries 
are important include:  

• Money: How much money am I comfortable spending on each outing? How will I respond if on 
an outing my mentee asks me to buy him/her something? How would I feel if my mentee’s 
family requests help with their finances?  

• Behavior: What would I do if my mentee uses foul language, mistreats others, steals, or is 
disrespectful of me during one of our meetings?  

• Self-disclosure: How would I respond if my mentee asks me about my previous experience with 
sex, drug use, past relationships, or other personal issues?  

• Time: How much time do I feel comfortable spending with my mentee on a weekly basis? Am I 
comfortable receiving phone calls at work? How late is too late to receive a phone call (or too 
early)? What would I do if my mentee does not show up for a meeting?  

• Working with parents/guardians: What would I do if my mentee’s father asks me out on a date? 
What do I do if when greeted at the door, my mentee’s mother begins sharing her “laundry list” 
of complaints about her son? What would I do if my mentee’s grandmother begins crying and 
sharing her problems with me when I drop by for a visit?  

• Remember that if you are not sure how to respond to a situation, you have every right to request 
time to think about it.  

• It is best to set boundaries from the start. However, you can and should make adjustments to 
your relationship as necessary. It is better to adjust a boundary than to walk away from a 
relationship.  
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• Finally, and most important, remember that you do not have to do this alone. If you are unsure 
about a situation, need help figuring out how to proceed, or need an intervention, you can go to 
program staff for support.  

Are there any guidelines I can use that can help guide my actions when confronted with situations that 
challenge healthy boundaries?  

Here are some ideas that may help you decide how to handle a difficult scenario:  
1. In mentoring the relationship is the formula, the strategy, and the intervention. How can you 

respond to this situation in a way that protects the well-being of the mentoring relationship?  

2. The implications of your response are as important as the response itself. What are the short-
term and long-term consequences of the way you choose to handle the situation?  

3. Communicate from a place of personal honesty. How can you effectively communicate with 
your mentee the importance of the boundary in question in a way that honors your needs without 
blaming or shaming your mentee?  

 
Helpful Sentences 
 
 

 
 
 
 

Assert without 
attacking: 

“That won’t work for me.” or “This 
isn’t working.” 

Transfer responsibility 
(and with guidance) 

“Can you think of a solution that will 
work for everyone?” or “Let’s think of a 
solution that will work for everyone.” 

Confirm acceptance 
“Will you be happy with the 
consequences of this choice?” or “Can 
you live with this?” 

Confirm understanding “Tell me what we just agreed to.” 

Leave door open “We can try again next time.” 
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Problem Solving  
The goal of many mentoring programs is to impart life skills to the youth. One important component of 
life skills is the ability to set positive goals and deal effectively with conflict. There is a limit to how 
effectively life skills can be taught without giving young people an opportunity to actively engage in 
practicing skills.  

The Across Ages Program uses this problem-solving process consisting of six steps:  
1. Stop, calm down, and think before you act.  
2. State the problem and how you feel. 
3. Set a positive goal. 
4. Think of lots of solutions.  
5. Think ahead to the consequences.  
6. Go ahead and try the best plan.  

Mentors can also use the problem-solving model to address issues that may arise with mentees. For 
example:  

A mentor, Mr. C., describes his frustration and anger when his mentee, George, behaved very badly on 
the car ride returning home from a hike. This was the third time in two weeks that this type of thing had 
occurred. Mr. C. was concerned because some of the behavior was both inappropriate and unsafe, such 
as trying to lean out the window while the car was in motion.  

Teacher reports on George’s progress and behavior, which had been more positive when they first got 
together, have been dismal and disappointing. The mentor found himself making threats (“I can’t trust 
you”; “I’ll never take you anywhere again”). He realized this was the kind of experience the boy had 
with most adults and knew this was not a good tactic. He genuinely wanted to make a difference for this 
young man. Together with the program coordinator and some of his fellow mentors, he applied the 
problem-solving process to his dilemma.  

Step 1: Stop, calm down, and think before you act.  

Mr. C. was calm, although he admitted he had not been the last time he and George had been together. 
He reminded himself how important it was to model this type of behavior for the child. “I realize it’s 
important for me to act the way I want him to act.”  

Step 2: State the problem and how you feel.  

“The problem is George is acting badly in school and also sometimes when he is with me. I feel angry, 
upset, and disappointed.”  

Step 3: Set a positive goal.  
“I want to help George do better. He’s a smart boy and I know he really has a lot going for him.”  

Step 4: Think of lots of solutions. (Mentors helped Mr. C. generate solutions.)  
• Talk to George’s mother. 
• Talk to the mentor coordinator. 
• Tell George you (Mr. C.) will not see him until you get a better report. 
• Set a goal with George. Have him “earn” a trip with you—something he chooses that he 

really wants to do.  
• Request a second mentee who will set an example for George when you all go out together.  

Step 5: Think ahead to the consequences.  
• “If I talk to George’s mother, she will put him on punishment and then he really won’t trust me.”  
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• “If I talk to the mentor coordinator, she may be able to help me problem solve.”  
• “If I tell George I won’t see him until I get a better report, I think he’ll feel like I’m just another 

adult who gave up on him.”  
• “If we decide together on a trip — I know he loves ice cream and he’s always wanted to go to 

Mo Yo — he might really work on his behavior. I know I can’t make it too long a time; maybe 
two weeks of good reports from his teachers and practicing manners with me during mentoring 
at school.”  

• “If I ask for another mentee, I think George would give up. He’s always being compared to other 
kids who act better than he does.”  

Step 6: Go ahead and try the best plan.  
“I think I’ll try two things: We’ll work together on setting a goal around changing his behavior, 
and I’ll talk with the mentor coordinator.”  
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Goal Setting  
After you and your mentee have gotten to know each other, you should meet with your program 
coordinator to discuss developing short- and long-range goals. Goals can be changes in behavior, such 
as the previous example with George, or working toward something as ambitious as becoming class 
president.  

A goal should be: 
• Realistic (If it is too difficult, it will lead to frustration.) 
• Challenging (If it is too easy, there is little incentive to achieve it.) 
• Specific (You need to know what you want to do.) 
• Measureable (You need to know when you have accomplished it.)  
• Timely (It should have a deadline so you won’t put it off.)  

Steps in Goal Setting  
Have the mentee identify some positive things she/he would like to accomplish. This might be 
something like getting a driver’s license, finding an after-school job, passing an English course, or 
attending school every day.  

1. Select one or two goals to work on. Help your mentee select goals that are realistic and achievable. 
You want your mentee to set his/her sights high but also be assured of some success.  

2. Discuss with your mentee how his/her parent or guardian may feel about these goal plans. If a 
parent counts on your mentee for babysitting during the school day, regular school attendance may not 
be a goal supported by the family. If the mentee’s efforts are not supported or understood by the family, 
achieving the goal will be more difficult.  

3. Brainstorm ways to reach the goal. Brainstorming is a process that involves thinking of as many 
ideas as you can for reaching a goal, even if some may seem silly or unrealistic. You and your mentee 
should write down all of your ideas. Later, you can help him or her select the best ones.  

4. Identify small steps for reaching the goal. Most goals require more than one step to complete. 
Recognize the mentee’s attainment of each small step to reach his or her goal.  

5. Identify obstacles that might prevent completion of the goal. This will need to become part of the 
action plan for accomplishing the goal. For example, if a parent objects to the mentee’s getting a driver’s 
license, your mentee will have to think of ways to approach the parent to obtain permission. If no one 
can teach your mentee to drive and she/he does not have money for lessons, what else can be done to 
accomplish this step?  

6. Decide on a deadline for accomplishment and reevaluation of the goal. This is an important step. 
If the process drags on too long, your mentee may get discouraged and quit. A deadline gives him/her 
something to work toward. Opportunity for reevaluation gives you a chance to check his/her progress. 
Encouragement from you may be all that is needed to keep your mentee on course.  
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Developing Effective Communications Skills  
Talking and communication are not the same! There are three basic skills: Listening, Looking, and 
Leveling.  

Listening  
Listening does not have to be passive. It can be as active as talking, if you do it right. To listen 
effectively, you should:  

• Pay attention.  
• Not think ahead to what you are going to say (ignoring the speaker while rehearsing your own 

comments).  
• Not interrupt.  
• Listen for feelings underneath the words  
• Keep an open mind — don’t judge immediately.  
• Encourage the speaker to continue and clarify what has been said.  

Looking  
People communicate with both verbal and body language. Pay attention to the whole person. Take note 
of facial gestures and body movements. There are clues that will help you more fully understand what 
the person is saying. Some helpful tips:  

• Make eye contact.  
• Show that you are listening by learning forward, saying “Uh-huh” or “Go on.”  
• Check out what you understand; repeat back what you heard. Ask if that’s what the mentee 

meant.  

Leveling  
Leveling means being honest about what you are feeling and thinking. Tips include:  

• Be honest in what you say.  
• Speak for yourself. Use “I” statements in stead of “you” statements.  
• Deal with the other person’s feelings. Don’t give unwanted advice or try to change the other’s 

feelings. Just listen and try to understand.  
 

 
Mentor/Mentee Relationship Cycle  

STAGE 1 
The Beginning of the Match 

Characteristics:  
• Getting to know each other  
• The first impressions  
• Trying to see the positive in the relationship  
• Bonding  

STAGE 2 
Challenging and Testing 

Characteristics:  
• Mentee challenges  
• Testing phase  
• Rethinking first impressions  
• Difficult feelings or emotions may surface  
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STAGE 3  
“Real” Mentoring 

Characteristics:  
• The relationship begins feeling right again  
• Trust is established  
• Growth in the mentee can be observed  
• A “deeper” bond and connection has been formed  

STAGE 4  
Ending 

Characteristics:  
• Preparing for closure  
• Relationship may become deeper or mentee may start 

pulling away  
• Reflection  

 
 
Mentor/Mentee Relationship Cycle Communication Tips  

STAGE 1 
The Beginning of the Match 

Effective Communication:  
• Ask open-ended questions  
• Use body language that is open and not guarded  
• Active listening  
• Demonstrate empathy  
• Avoid “prescriptive” communication  
• Use prompts  
• Speak with language that you feel comfortable with  
• Don’t be afraid of silence  

STAGE 2 
Testing and Challenging 

Effective Communication:  
• Be consistent in your communication, even if it is difficult  
• Demonstrate respect  
• Build in problem-solving techniques in your open- ended 

questions  
• Raise sensitive issues at the beginning of your interactions  
• Make sure to separate behaviors from who the mentee is  
• Disclosure of personal feelings and experiences when 

appropriate  

STAGE 3  
“Real” Mentoring 

Effective Communication:  
• Continue with disclosures when appropriate  
• Avoid advising, and allow youth to actively problem solve  
• Build off your knowledge of your mentee’s strengths to 

foster deeper discussions  
• Give positive feedback and don’t be afraid to let your 

mentee know when something has hurt you.  

STAGE 4  
Ending 

Effective Communication:  
• Find common language to sum up your feelings  
• Provide feedback that describes growth that you observed  
• Be prepared to listen and assuage fears that your mentee 

may have  
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Discussing Delicate Issues: Guidelines for Mentors  
Put the mentee at ease.  

• Stay calm.  
• Use body language to communicate attentiveness (e.g., maintain eye contact, sit at the same 

level).  
• Avoid judgmental statements such as “Why would you do something like that?” or “I thought 

you knew better.”  
• Be honest if you are getting emotional or upset.  
• Let mentee know that you are glad he or she came to you.  
• Reassure the mentee that his or her confidentiality will be honored, as long as they or somebody 

else isn’t in danger. 
• Use tact, but be honest.  
• Allow the mentee to talk at his or her own pace — don’t force an issue.  
• Do not pry — allow the mentee to bring up topics he or she is comfortable with.  
• Do not collaborate with mentee’s family to provide discipline.  

 
Honor the mentee’s right to self-determination.  

• Focus on the mentee’s feelings and needs rather than jumping to problem solving.  
• When the issue has been discussed, ask, “What do you think you would like to do about this 

situation?” and “How would you like me to help?”  
• If you are not comfortable with what the mentee wants to do, ask yourself why before you decide 

whether to say so.  
• If what the mentee wants to do is not possible, explain so gently and apologize. Ask what 

alternative solutions would make the mentee comfortable. 
• Encourage critical thinking through questions and reflections. Use the words “I don’t know—

what do you think?”  
Problem solve and offer resources.  

• Know your appropriate role as a mentor.  
• Be honest with the mentee if you need to share confidential information with the mentor 

coordinator. If you don’t know what to do, suggest that your supervisor may have some thoughts.  
• Ask the mentee if he or she would like to talk to the agency with you if necessary.  
• Provide resources or options if the mentee is unaware of them.  
• Brainstorm with the mentee and be creative in finding a solution — there is usually more than 

one way to handle a situation, and this process is educational for the mentee.  
• Offer to accompany the mentee if he or she is uncomfortable with something he or she has 

decided to do.  
• Be collaborative — you are a team.  
• Follow through with any and all commitments.  
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Establishing Relationships with Your Mentee’s 
Family  
Developing appropriate relationships with your mentee’s family is often quite difficult. Parents don’t 
always understand the mentor’s role and therefore may not know how to relate to you. Parents may be 
threatened and try to prevent you, even in very subtle ways, from developing a relationship with their 
child. Sometimes the opposite may occur. Families may feel so overwhelmed with the task of child 
rearing that they may ask more and more of you in terms of helping out. It’s important to build trust with 
your mentee and the family, as well as strike a balance with regard to your involvement.  
 
In the beginning...  
Work with your program coordinator in making your initial contact with the family. The sponsoring 
agency has developed ways of informing parents about the program. Ask your mentor coordinator about 
what has been said to the parents about the program.  

Call and introduce yourself. Make arrangements to meet your mentee’s parents, possibly after your 
first meeting.  

Talk with the family about the program and about your role as mentor. Most people don’t know what 
mentoring really means, and some may fear that you will take over their role as the parent.  

Share some information about yourself. You could talk about what you do for work, where you’re 
from, what did before you retired, what your hobbies and interests are, or perhaps a little about your 
family, such as children and grandchildren.  

Explain what kinds of things you and your mentee will be doing together and how much time will 
be involved. Ask the parents about their ground rules, and make it clear that you will respect them. 
Discuss how you will make contact with the mentee. Ask what kinds of goals the parents have for their 
child.  

Let the family know how they can get in contact with you, and work toward establishing regular lines 
of communication.  
 
As the relationship develops...  

• Respect and be sensitive to the family. If your youth is from a different ethnic background, make 
an effort to learn about and understand that culture. If the family’s style of discipline and 
communication 
is different from yours, do not be critical or judgmental. Be yourself and model the values and 
behavior you believe in.  

• Stay focused on your mentee. Although you may want to help other members of the family, your 
primary goal is to be supportive of your mentee.  

• Maintain confidentiality. Don’t compromise your relationship with your mentee by revealing to 
the parent what your mentee disclosed to you.  

• Stay out of family disputes if possible.  
• Set goals primarily with your mentee. You may use the family’s goals to help understand your 

mentee, but don’t allow them to take over the relationship. Remember, goals that are imposed 
from the outside probably won’t be achieved.  

If there are problems...  
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• Do not hesitate to ask for help. You and your program coordinator can do some problem solving 
together. Preserving the relationship with your mentee is the most important thing you can do.  

The Mentor Pledge 
 

I commit to making a difference; 
to support, guide, and be a role model. 

 
I commit to being consistent; 

to be a steady figure over time, to be persistent, and to help another persevere. 
 

I commit to encouraging another; 
by listening, by understanding, by fostering strengths, and by showing empathy. 

 
I commit to building a mutual relationship; 

to enter the world of someone else, to hear about new dreams and challenges, to share 
my own stories, and to respect the differences between us. 

 
I commit to asking for assistance; 

when I need my own support, when the struggles of a child are bigger than I can handle, 
when I am unsure. 

 
I commit to recognizing; 

that change often comes in small steps that barely leave footprints, that victories are 
often unseen or unspoken, and that obstacles will always be present. 

 
I commit to remaining sympathetic; 

to the storms weathered, to the adversity faced, and to the experiences that occurred 
long before this child entered my life. 

 
I commit to realizing; 

that my actions carry new weight and responsibility, that my role can never be taken 
lightly, that my life will also change with this experience. 

 
I commit to being a mentor. 
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Mentoring Theory 

Search Institute: Developmental Relationships 
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students were presented with the suggestion that 
they might have few close relationships in the 
future, it reduced their ability to perform on the 
Graduate Record Exam (GRE) and the General 
Mental Abilities Test. The researchers 
concluded from these experiments that just the 
thought of being relationally disconnected from 
others “impairs controlled processes, such as by 
monopolizing some of the resources of the self’s 
executive function” (p. 826). In other words, just 
as stereotype threat reduces academic 
performance by diverting mental resources to 
worrying about and refuting troubling thoughts, 
so does the fear of not belonging and being 
alone.  

Peer Relationships 

There is also a large research literature that 
demonstrates that relationships among young 
people matter greatly for motivation in school. 
For many students, peer relationships enhance 
both the effort they put into education and 
outcomes they achieve. One study showed, for 
example, that students who participate in 
Advanced Placement (AP) and International 
Baccalaureate (IB) programs form influential 
subcultures that are defined by common goals, 
mutual support, and a sense of accomplishing 
difficult tasks together (Foust, Hertberg-Davis, 
& Callahan, 2009). 

In another study, Nelson and DeBacker (2008) 
examined the ways that peer relationships in a 
middle school science class affected 
achievement motivation. They found that three 
factors involving peers all influenced the degree 
to which students reported adaptive achievement 
motivation (i.e., a mastery orientation and a 
desire to learn, contrasting with a performance 
orientation, which emphasizes comparisons to 
others): 

1. The degree to which students believed they 
were valued and respected by other students; 

2. The degree to which students believed their 
best friends had positive attitudes toward 
learning; and 

3. The degree to which students felt they 
belonged in the classroom. 

Nelson and DeBacker found that each level of 
peer interaction—from one-to-one relationships 
to a broad sense of belonging—contributed 
independently to students’ motivation to learn. If 
these factors were negative (e.g., resistance to 
academic norms), it undermined motivation. 

Wentzel (2005) delved more deeply into the 
mechanisms that may be at work in peer 
influence on academic motivation, theorizing 
that peers influence student adoption of 
academic goals in positive ways under four 
conditions. The first of those conditions is that 
the peers clearly communicate the shared 
expectation that they will all work toward and 
accomplish academic goals. The second 
condition is that the peers help each other 
achieve those goals by providing practical 
instrumental assistance, such as working 
together in study groups. The third condition is 
that the relationships between the peers are safe 
and mutually responsive. The fourth and final 
condition is that the peers provide each other 
with emotional support.  

Unfortunately, other studies have demonstrated 
that for many students, peer relationships hinder 
rather than foster motivation to succeed in 
school. Bishop and Bishop (2007) concluded 
from their study of largely White students in 
middle class communities that the peer culture in 
most schools “discourages many students from 
trying to be all that they can be academically” 
(p. 48). Similarly, Steinberg’s research (1996) 
found that nearly 20% of all American high 
school students say they do not try as hard as 
they could in school because they are worried 
that their friends might disparage or reject them 
for that additional effort. Steinberg’s study 
concluded that peers were “far more influential” 
than parents in influencing student achievement 
and in shaping the seriousness with which 
students approach key aspects of learning such 
as doing homework and concentrating in class 
(Steinberg, 1996). 
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Promoting Healthy Relationships Through 
Mentoring 
 
Express Care 

• Remember your mentee’s birthday 
• Talk to your mentee about his/her interests, hopes, and concerns 
• Smile, use active listening skills, and show enthusiasm 
• Ask about their life, family, weekend 
• Beware: empathy vs. compassion (A little empathy goes a long way. A lot of empathy drains 

you. Always be compassionate, a more productive approach.) 
• Strategically self-disclose 

 
Challenge Growth 

• Talk about a better future (ex: when you graduate from high school, how are we going to 
celebrate?) 

• Encourage a growth mindset (ex: trying hard makes you smarter.) 
• Laud effort over outcomes (ex: the concentration and energy you put into that game was really 

impressive. Tenacity is your ticket to a good future!) 
 
Provide Support 

• Offer help 
• Answer questions. Ask for time to think, if necessary 
• Offer encouragement 
• Help a student come up with solutions 
• Maintain a safe environment 

 
Share Power 

• Negotiate mutually enjoyable activities 
• Plan ahead together 
• Set firm but fair boundaries (If frustrated or confused, please ask for help.) 

 
Expand Possibilities 

• Visit new off-campus sites 
• Talk about careers, schools, classes, hobbies 
• Send postcards from your travels 
• When a new topic interests your mentee, delve into it 
• Share opportunities in Moab and elsewhere (ex: mentor finding writing competitions for her 

mentee) 
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School of Hard Knocks ‘How 
Children Succeed,’ by Paul Tough 
By ANNIE MURPHY PAUL 
Excerpt from the New York Times 
Most readers of The New York Times probably 
subscribe to what Paul Tough calls “the cognitive 
hypothesis”: the belief “that success today depends 
primarily on cognitive skills — the kind of 
intelligence that gets measured on I.Q. tests, 
including the abilities to recognize letters and 
words, to calculate, to detect patterns — and that 
the best way to develop these skills is to practice 
them as much as possible, beginning as early as 
possible.” In his new book, “How Children 
Succeed,” Tough sets out to replace this assumption 
with what might be called the character hypothesis: 
the notion that non-cognitive skills, like persistence, 
self-control, curiosity, conscientiousness, grit and 
self-confidence, are more crucial than sheer 
brainpower to achieving success. 
“Psychologists and neuroscientists have learned a lot in the 

past few decades about where these skills come from and how they are developed,” Tough writes, and 
what they’ve discovered can be summed up in a sentence: Character is created by encountering and 
overcoming failure…  
The book illuminates the extremes of American childhood: for rich kids, a safety net drawn so tight it’s 
a harness; for poor kids, almost nothing to break their fall. 

From the book: 
“What matters most in a child’s development, they say, is not how much information we can stuff into 
her brain in the first few years. What matters, instead, is whether we are able to help her develop a very 
different set of qualities, a list that includes persistence, self-control, curiosity, conscientiousness, grit, 
and self-confidence. Economists refer to these as non-cognitive skills, psychologists call them 
personality traits, and the rest of us sometimes thing of them as character.” pg xv 
“The reason that researchers who care about the gab between rich and poor are so excited about 
executive functions is that these skills are not only highly predictive of success; they are also quite 
malleable, much more so than other cognitive skills. The prefrontal cortex is more responsive to 
intervention than other parts of the brain, and it stays flexible well into adolescence and early adulthood. 
So if we can improve a child’s environment in the specific ways that lead to better executive 
functioning, we can increase his prospects for success in a particularly efficient way.” pg 21 

HOW CHILDREN SUCCEED 
Grit, Curiosity, and the Hidden Power of Character 
By Paul Tough 
231 pp. Houghton Mifflin Harcourt. $27.
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Promoting Non-Cognitive Skills 
 
What are non-cognitive skills (or social-emotional learning – S.E.L.)? 
 
Persistence, self-control, curiosity, conscientiousness, grit, and self-confidence  
 
How do we teach non-cognitive skills? 
 
1. Role model  
CURIOSITY: “That’s a great question! I love learning about new things! Let’s go look it up online!”  

CONSCIENTIOUSNESS: “Whenever we’re done here, we need to put our things away and make the 
space ready for the next class.” 

SELF-CONFIDENCE: “My brother called me serious one day. I said, ‘I am serious. That’s who I am.’ 
Ever since then, I feel a lot better.” Or “I’m not a great musician. That’s okay. I don’t need to be great at 
everything I do. But I will still try hard and have fun playing music.” 
 
2. Praise – be specific  
PERSISTENCE ex: “I like how persistent you were in that game of Boggle. You tried right up until the 
last second.” 
GRIT ex: “Even when you were tired this morning, you came to school. I really admire your 
determination.” 
 
3. After your relationship is strongly established, plan how to accomplish things.  
SELF-CONTROL ex: “Let’s set some goals together. I aim to work out three times each week. What 
goals do you have? How can we make sure we get there? Let’s come up with concrete steps. And let’s 
choose a reward for when we reach our goals! 
 
4. Set Up Opportunities to Practice  

GETTING ALONG WITH OTHERS ex: “Today we’re going to share this snack with other mentors and 
students. Let’s go around and talk to everyone. You can make the offer.” 
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Ethical Issues in Mentor-Mentee Relationships  
1. Promote the welfare and safety of your mentee.  
Power/influence. It can be very tempting to think we know what is best for our mentee. Providing 
opportunities to mentees that they may not have access to is an important role of mentors. But what if 
those opportunities go against the family’s belief system, family circumstances, or expectations? It is 
incumbent upon the mentor to be sensitive to the family’s concerns and build rapport with the family to 
insure that a mentee doesn’t feel compelled to choose between loyalty to the family or to the mentor.  

SCENARIO: You have arranged for your mentee to participate in an intensive after-school enrichment 
program in math and science, but his family needs him at home after school to watch the younger 
children and start dinner because both parents are working. You are convinced your mentee has aptitude 
in science, and this program would boost his chances of getting into a summer program. His family can’t 
afford extra child care and needs him to help out. What do you do?  

Inappropriate boundaries.  
Boundaries clarify the limits of the mentor-youth relationship and can protect both mentors and 
mentees from exploitation and harm. The obvious example is prohibitions against sexual 
relationships, which are indisputable. Mentors, however, may function in a role similar to 
extended family, so 
it is important to be aware of touching or physical contact that may seem appropriate but might 
make a mentee— especially a younger child—feel uncomfortable.  
SCENARIO: You and your 6-year-old mentee are going to the zoo. You are crossing a busy 
street and you take his hand. Once inside the zoo you take his hand again, as a gesture of 
connection and affection. His facial expression gives you the sense he feels awkward, but he 
doesn’t say anything. What do you do?  
Multiple roles.  
You are available to your mentee to guide, coach, and support her, but you also may have 
professional expertise or financial stability that your mentee or her family does not have. 
However, you should avoid entering into professional, financial, or other relationships with your 
mentee or her family if it will challenge your ability to be an effective mentor or will harm your 
mentee.  
Scenario: Your mentee is looking for a summer job. You often hire teens for summer positions in 
your office. Should you hire her, or would it be better to use your knowledge and expertise to 
help her find a summer job? What do you think?  

2. Be trustworthy and responsible.  
Consistency and reliability serve as the foundation for trust and positive outcomes for youth. Early 
termination of a relationship, especially without explanation, can lead to detrimental outcomes, 
particularly for youth who have experienced disappointment in familial relationships with adults.  

SCENARIO: You signed up to be a mentor because you really thought you could make a difference for 
a young person who needed some extra support. You have always been able to communicate with teens, 
including your own children and grandchildren, and you thought the experience of being a mentor would 
fill the void you feel now that the children in your family have grown up. The experience is not working 
out at all—your mentee doesn’t return phone calls, often skips appointments, and doesn’t share much 
about what’s happening in his life. You can’t seem to “get through,” and it seems like he’s just blowing 
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you off. You have been together for three months and you feel like this is a waste of your time. What do 
you do?  

3. Act with integrity.  
  
Last-minute changes in plans, failure to communicate regularly with your mentee, and lack of respect 
for customs and protocol in a mentee’s home, school, or community can erode or challenge a developing 
relationship. It’s important not to take for granted the connection your mentee has with you.  

SCENARIO: You and your mentee have planned a Saturday trip to a local job fair for teens looking for 
summer employment. On Friday your boss asks you to put in some extra time to help with a project that 
is approaching deadline. You know your mentee is looking forward to spending time with you and 
getting started looking for a summer job, but you also know there will be another job fair in a few 
weeks. What do you do?  

4. Promote justice for young people.  
Awareness and acknowledgement of our own prejudices, biases, and fears is an essential component of 
effective and enduring mentoring relationships. Showing a subtle lack of respect for a youth’s family, 
promoting stereotypes based on race or ethnicity, or dismissing a youth’s interests because they seem 
too rooted in his/her ethnic background can all harm a mentee’s self-esteem and identification with 
his/her cultural heritage.  
SCENARIO: You have recently started as a mentor in a program for children of incarcerated parents. 
Your church has been very involved in this program and you want to participate, but you are challenged 
by some of what you’re learning about your mentee’s family. His father, two uncles, and an older 
brother are all in prison. How do you talk to your mentee about his family when you are really shocked 
by what you are learning?  

5. Respect the young person’s rights and dignity.  
This is probably one of the most challenging aspects of being a mentor. On the one hand, mentors want 
to build trusting relationships with their mentees. They need to be able to help mentees make sound 
decisions without telling them what to do, they need to be respectful of the mentee’s goals and values, 
and they must keep confidential information confidential. On the other hand, mentors may be privy to 
very serious disclosures, from both the family members and the mentees. First and foremost, mentoring 
programs must provide training and ongoing support to help mentors navigate the slippery slope of 
disclosure, trust building, and confidentiality.  

SCENARIO: You mentee’s mother told you that she has been diagnosed with cancer and has been given 
a year to live. She doesn’t want you to tell her daughter, nor does she want her daughter’s school or 
anyone else to know. Your mentee has shared with you that her mother is angry all the time and always 
yelling at her and her sisters. You believe your mentee should know what is going on and that the school 
and mentoring program should be made aware. What do you do?  
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About Youth Today 

What’s Happening to Young People? 
Early Adolescence  
(begins at age 10 or 11 and merges with mid-adolescence at age 14 or 15)  

Physically  
• Girls’ growth begins and peaks earlier than boys’  
• Reproductive system begins to develop 
• Secondary sex characteristics begin to develop  

Intellectually  
• Beginning to move from concrete thinking (what is) to abstract thinking (“formal operations”—

what might be true if...)  
• Cannot always perceive long-range implications of current decision • Expanded interests; intense, 

short-term enthusiasm  

Socially and Emotionally  
 Self  
• Preoccupation with rapid body change 
• Self-absorption, self-consciousness 
• Diminished self-esteem  

 Family  
• Redefining relationship with family; moving toward more independence while still looking to 

family for guidance and values 
• Few major conflicts over parental control  

 Peers  
• Increasing importance 
• Seeking to become part of group to hide insecurities from rapid changes  
• Comparing own normality and acceptance with same-sex peers 
• Moving toward more intimate sharing of feelings  

 Sexuality  
• Defining self in terms of maleness and femaleness  
• Learning how to relate to opposite sex  

 
Mid-Adolescence  
(begins at age 14 or 15 and merges with late adolescence at about age 17)  

Physically  
• Growth slowing; stature reaches 95 percent of adult height  
• Secondary sex characteristics well advanced  

Intellectually  
• Growing competence in abstract thinking 
• Capable of perceiving future implications of current acts and decisions, but does not always apply 

them 
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• Reverts to concrete thinking under stress  

Socially and Emotionally  
 Self  
• Reestablishing body image as growth slows 
• Preoccupation with fantasy and idealism as abstract thinking and sense of future develops  

 Family  
• Major conflicts over control (rules, homework, curfew)  
• Struggle for emancipation, greater autonomy  

 Peers  
• Strong identification with chosen peers to affirm self-image  
• Looking to peers for behavioral codes  

 Sexuality  
• Testing ability to attract and parameters of masculinity and femininity 
• Developing sexual codes of behavior, personal value system  
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Influences on Youth  
To understand what is going on with mentees, mentors should have some idea of the environment (both 
neighborhood and family) in which their mentees live, typical behaviors of that age group, and pressures 
they face. The following key factors influence the behavior of today’s youth. Mentor trainings may 
expand on these topic areas.  

Poverty  
Many mentoring programs target youth who are poor. 95% of students enrolled in Grand Area 
Mentoring qualify for free or reduced lunch, the federal indicator of poverty. Economic realities often 
make it difficult for poor youth to perform well in school. Your mentee may also be very cautious about 
establishing a relationship with you. She/he may have difficulty trusting others, especially adults. Your 
mentee may project a feeling of hopelessness and be cynical about the future. To be better prepared to 
help your mentee, you must be aware that these symptoms of poverty are common.  

Tobacco, Drugs, and Alcohol  
Substance abuse is a serious problem affecting all populations in a community. Cigarette smoking is 
declining among males, but not among females. Many youth have tried marijuana, cocaine, crack, etc. 
Some have even sniffed glue to get a high. Alcohol abuse is probably the most prevalent intoxicant of 
choice for youth.  

Injuries  
Accidental injuries are the leading cause of death for persons 15 to 21 years of age. Automobile 
accidents account for most of these deaths, and the driver is often under the influence of alcohol.  

Suicide  
Suicide is the second leading cause of death for youth. It is often difficult for youth to express their 
feelings of depression to adults, particularly their parents. Youth are also very reluctant to share their 
concerns about the potential suicide of a friend.  

AIDS/STDs  
Many teens have misconceptions about how to avoid sexually transmitted diseases (STDs). STDs 
include herpes, syphilis, HIV, and more. Most teens know that HIV is usually transmitted by sexual 
intercourse, drug needles, and contact with HIV-contaminated blood. Many youth know that condoms 
can provide some protection from HIV and other sexually transmitted diseases, but sexually active youth 
may not use them consistently. Currently, the second highest rate of HIV infection is among adolescents.  

Sexuality/Teen Pregnancy  
More young teen boys and girls are becoming parents. Poor young women are more likely to become 
unwed mothers than affluent teens. This topic is often a very difficult one for mentors and mentees to 
discuss. Parents of your mentee may have some specific feelings about the mentor’s role in talking about 
this sensitive issue, particularly as it relates to birth control. Furthermore, Utah law forbids educators at 
school from advocating for contraceptive use. Volunteers serving as school-based mentors with Grand 
Area Mentoring may not advocate for the use of contraceptives.  

Additionally, the role of the teen father is often not discussed. Males are sometimes not aware of their 
responsibility in protecting themselves from sexually transmitted diseases or unwanted fatherhood.  

Peer Pressure  
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Adolescence is a time when approval from peers is very important. Young people look to each other for 
approval. Youth need to understand that peer-influenced decisions can have lifelong consequences. A 
mentor can help by working with mentees on problem-solving skills that will develop their own sense of 
competence and responsibility.  

Technology  
Youth growing up today have never known a world where they could not keep in constant 
communication with their friends. Computers and smart phones are but a small sample of the available 
communication devices. Sending text messages has become so common that people of all ages can 
communicate with one another without making a sound. Anything can be broadcast on YouTube. Social 
networking sites such as Facebook, Twitter, and Instagram allow us to connect to an ever-growing 
network of people. While technology has tremendous advantages and can be lots of fun, it also presents 
significant challenges and even hazards. Sending e-mails or text messages should not become a 
substitute for face-to-face social interaction. In fact, Grand Area Mentoring volunteers are asked to 
refrain from communicating with mentees outside of the standard meeting schedule, except to schedule 
meetings. Nevertheless, mentors can be very helpful in assisting mentees with basic social and 
communication skills. Mentors may become aware of whether mentees are spending too much time 
online and/or participating in inappropriate chat rooms. Mentees may need to be reminded that once they 
post photos of themselves or spread gossip about others in cyberspace, there is no way to take it back, 
and serious repercussions can follow them for many years.  

Cyber-bullying  
Cyber-bullying takes many forms but essentially involves taunting, teasing, and harassing online. It can 
be more brutal and destructive than schoolyard bullying because it can follow a child everywhere—a 
text message sent via cell phone is always present. By creating “bashing Web sites,” an entire group of 
youth can taunt and pressure one child—e.g., polls that circulate to vote for the “fattest, ugliest kid at 
school.” Passwords can be stolen and computers hacked. If your mentee talks to you about being a 
victim of cyber-bullying, take it seriously and share the information with program staff and families. 
You will also want to talk to mentees about not participating in acts of cyber-bullying.  
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Cultural Sensitivity 
You may or may not come from a background similar to your mentee’s. If not, how you handle 
economic and cultural differences will greatly affect how your relationship develops.  

Ethnic Diversity  
Learn about the values and traditions of your mentee’s culture. Such things as the role of authority, 
communication styles, perspectives on time, and ways of handling conflict vary greatly among different 
ethnic groups. You might ask your mentee to teach you things about his/her traditions and culture. 
Discussions with your program coordinator and other mentors can further your understanding of your 
mentee’s behavior.  

Socioeconomic Diversity  
Your mentee may live very differently from you. She/he may share small living quarters with many 
people, may not have a phone, or may not be able to go outside because safety in the neighborhood is 
such a serious problem. Your mentee may move frequently or may move in with different relatives, 
perhaps every few months. This could make if difficult for you to stay in contact.  

It’s important to be supportive of your mentee and not judgmental about the way she/he lives. Modeling 
values and behavior will be far more productive than lecturing your mentee about what she/he “should” 
do. Remember also that you cannot rescue your mentee. Family connections can be very strong, even if 
they don’t fit into your idea of how they are “supposed” to be. It’s more important to provide a 
relationship that will nurture self-development and a sense of dignity and self-worth.  
Youth Culture  
From generation to generation, adults have viewed the young as being more rebellious and outrageous 
than they were at the same age. Although you may not approve of your mentee’s appearance or speech, 
it’s important that you respect the mentee’s individuality while insisting on certain standards. Try to 
determine why your mentee’s behavior troubles you. Is it because it’s not how you would do something, 
or because there is something more serious going on and she/he is really in trouble?  
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Mentee in Trouble  
Signs that an adolescent needs outside help:  

Suicide  
• Giving away possessions 
• Making a will 
• Talking about death or dying 
• Prolonged depression 
• Saying his/her family would be better off without him/her 
• Being suddenly at peace (may indicate a decision to end the pain by ending life)  
• Evidence of a plan and method  

Drug or Alcohol Abuse  
• Irrational or “spaced out” behavior  
• A sudden increase in accidents 
• Lying 
• Loss of interest in school  
• Secretiveness 
• Spending a lot of time alone  
• Severe mood swings 
• Alcohol on breath 
• Sleeping a lot  

Other Warning Signs  
• Major weight loss 
• Poor self-image 
• Problems at school 
• Serious depression 
• Law-breaking behavior  

What to Do  
Mentors are not professional counselors and are not meant to be. For many mentors, observing these 
warning signs in their mentees can be very daunting, and without the right support, you may not feel 
equipped to handle a situation.  

Contact the staff of your mentoring program immediately if you suspect your mentee is experiencing 
any of these issues. Mentoring alone cannot solve these problems, but there is strong evidence that 
mentoring in conjunction with other supports and interventions can help mitigate the effects of 
depression, reduce recidivism among delinquent mentees, and lower rates of substance abuse.  
The following strategies represent a continuum of options, depending on your level of commitment and 
availability:  

1. Work closely with program staff and the mentee’s counselors to learn about the treatment plan for 
your mentee and better understand your role.  

2. Have regular contact with program staff either in person, via phone, or by e-mail.  
3. Participate in support groups with other mentors.  
4. Participate in training sessions that can help you learn more.  
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Child Abuse – types; and what to watch for 

Physical Abuse/Sexual Abuse/Neglect (including incest)  
• Non-accidental physical injury  
• Frequent “accidents” 
• Abrupt changes in personality  
• Withdrawal  
• Physical defensiveness 
• Running away 
• Sudden onset of compulsive and/or self-destructive behavior  
• Reluctance to be with a particular family member  

If you see any symptoms of abuse, or if your mentee discloses information about abuse, do not attempt 
to delve into the issue. Tell your mentee that you are obliged to pass this information on to the program. 
If unsure, please contact the mentor coordinator. 

EMOTIONAL/VERBAL ABUSE: 
Emotional/Verbal abuse causes victims emotional pain or may “mess with the head” of the victim. 
Emotional abuse can be done to gain compliance or overcome resistance. It may induce feelings of 
shame, isolation, worthlessness, and other negative states of mind. 

Possible Symptoms: 
• Stress, including the stress of caring for children, or the stress of caring for a child with a 

disability, special needs, or difficult behaviors 
• Lack of nurturing qualities necessary for child care 
• Immaturity: a disproportionate number of parents who abuse their children are teenagers 
• Difficulty controlling anger 
• Personal history of being abused 
• Isolation from the family or community 
• Physical or mental health problems, such as depression and anxiety 
• Alcohol or drug abuse 

PHYSICAL ABUSE: 

Physical abuse is manifest when one person uses physical pain or threat of physical force to intimidate 
another person. Actual physical abuse may involve slaps or pushes, or it may involve a full physical 
beating or other and real physical damage to small and large degrees. Physical abuse is abuse whether 
bruises or physical damage occur or not. 

Possible Symptoms: 
• Cuts 
• Bruises 
• Welts 
• Burns  
• Reluctance to go home 
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“If you ask a child how he or she got hurt and the child talks vaguely or evasively about falling off a 
fence or spilling a hot dish, think hard before you accept the child’s story at face value.” 
(www.helpguide.org) 

SEXUAL ABUSE: 

Sexual abuse includes any sort of unwanted or illegal sexual contact. It may include violations of 
privacy, such as watching a child undress. Exposing a child to sexual material or acts is also considered 
abuse.  
Sexual abuse is often coupled with physical abuse (or threat of physical abuse) and emotional abuse. 

Possible Symptoms: 
• Inappropriate interest in or knowledge of sexual acts 
• Seductive behavior 
• Reluctance or refusal to undress in front of others in what may otherwise be culturally 

appropriate settings 
• Extra aggression or, at the other end of the spectrum, extra compliance 
• Fear of a particular person or family member 

NEGLECT:  
Neglect occurs when a person fails to provide for the basic needs of one or more dependent victims he 
or she is responsible for. Basic needs include adequate and appropriate food, shelter, clothing, hygiene, 
and love or care. 

Possible Symptoms: 
• Clothes that are dirty, ill-fitting, ragged, and/or not suitable for the weather 
• Unwashed appearance; offensive body odor 
• Indicators of hunger: asking for or stealing food, going through trash for food, eating too fast 

or too much when food is provided for a group 
• Apparent lack of supervision: wandering alone, home alone, left in a car 
• Colds, fevers, or rashes left untreated; infected cuts; chronic tiredness 
• In schoolchildren, frequent absence or lateness; troublesome, disruptive behavior or its 

opposite, withdrawal 
• In babies, failure to thrive; failure to relate to other people or to surroundings 

WHAT TO DO: 

Call Grand Area Mentoring with any concerns. Grand Area Mentoring staff will provide directions for 
formally reporting the incident, or investigate the circumstances as necessary. Grand Area Mentoring 
volunteers have a legal responsibility to report any suspected abuse to the school district. 
CONTACT INFORMATION: 
Primary: Dan: 435-260-9646 
Secondary: Megan: 435-260-9645
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Grand Area Mentoring Contact Information  
 

Telephone: 
Grand Area Mentoring Office: 435-259-1516 
Megan McGee, Mentor Coordinator: 435-260-9645 
Dan McNeil, Program Director: 435-260-9646 
 
 
Email: 
Grand Area Mentoring Office: grandareamentoring@gmail.com 
Mentor Coordinator (Megan): grandareamentoring@gmail.com 
Program Director (Dan): mcneild@grandschools.org 
 
 
 
Physical Address: 
Grand Area Mentoring 
505 North Mivida Dr. 
Moab, UT  84532 
 
 
 
Mailing Address: 
Grand Area Mentoring 
Grand County School District 
264 South 400 East 
Moab, UT 84532 
 
 

Grand Area Mentoring Staff 
Megan McGee, Mentor Coordinator 
Should you have questions, Megan can 
help. She will: provide new ideas for 
your mentoring sessions, aid you in 
scheduling meeting times, answer your 
questions about mentoring prac- 
tice, and share information about upcoming events. 
Friendly and conscientious, Megan can help make 
your volunteer experience fun and ensure that you 
get the most out of mentoring. For information on 
the following topics, call her at: 435-260-9645. 
Scheduling • Fun Mentoring Activities • Mentor 
Calendar Events • Trouble-shooting • Site 
Material Needs • School Concerns • Kids’ 
Behavior • Training Registration • Parent 
Contact • Resources 
 

Daniel McNeil, Program Director 
Dan works on mentor recruitment, 
developing community support, 
fundraising & sustainability, mentor 
training, community-based activities, 
and program implementation district-
wide. Dan can answer questions about. 
mentoring practice and concerning program 
policies and procedures.  

To contact Dan about the following topics, 
please dial: 435-260-9646. 
Policy & Procedures • Teacher Involvement • 
Training Opportunities • Safety Concerns & 
Incident Reports • Referrals for Potential 
Mentors • Community-Based Activities & Field 
Trips  
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Useful Web Sites  
In this fast-paced world of technology, many resources are available to us at the touch of a button and 
the click of a mouse. The following should be helpful in providing additional information about many of 
the topics discussed in this handbook.  

Mentoring Best Practices, Resources, and Research  
MENTOR/National Mentoring Partnership: www.mentoring.org Confidentiality Policies and Practices  
Non-profit Risk Management Center: www.nonprofitrisk.org Intergenerational Mentoring  

Across Ages: www.acrossages.org Intergenerational Practice and Research  
Center for Intergenerational Learning: www.templecil.org Intergenerational Policy and Programs  

Generations United: www.gu.org Cyber-Bullying  
Committee for Children: www.cfchildren.org Substance Abuse Prevention  

Substance Abuse and Mental Health Services Administration: www.samhsa.gov Delinquency Prevention  
Office of Juvenile Justice and Delinquency Prevention: www.ojjdp.gov  

Suicide Prevention  
Suicide Prevention Resource Center: www.sprc.org  


